
Creating a Faith Environment Safe from Physical Harm 



Merriam-Webster 
 
vi·o·lence 
1. a : exertion of physical force so as to injure or 
 abuse  
 b : an instance of violent treatment or 
 procedure  

 
ag·gres·sion 
1. a forceful action or procedure (as an 
 unprovoked attack) especially when intended 
 to dominate or master  

 



Interpersonal violence is defined as: “The intentional use of 
physical force or power, threatened or actual, against another 
person or against a group or community that results in or has a high 
likelihood of resulting in injury, death, psychological harm, 
maldevelopment, or deprivation"  

(Dahlberg and Krug 2002). 
 

  Research and programs addressing youth violence typically include 
persons between the ages of 10 and 24, although patterns of youth 
violence can begin in early childhood. 
 

 Intent to use force does not necessarily mean intent to cause damage.  
 

 This definition includes all acts of violence, whether public or private, 
reactive (in response to previous events such as provocation), proactive 
(instrumental for or anticipating more self-serving outcomes), criminal 
or noncriminal.  

 
Centers for Disease Control and Prevention and Prevention 



 Youth violence refers to harmful behaviors 
that can start early and continue into young 
adulthood. The young person can be a 
victim, an offender, or a witness to the 
violence. 

 
 Youth violence includes various behaviors. 

Some violent acts—such as bullying, 
slapping, or hitting—can cause more 
emotional harm than physical harm. Others, 
such as robbery and assault (with or without 
weapons) can lead to serious injury or even 
death 

Centers for Disease Control and Prevention 



 6%  of high school students reported not going to school  
 because they felt  unsafe at school or on their way to and  
 from school  
 (CDC 2010) 

 

 Nearly 700,000 young people ages 10 to 24 are treated  
 in emergency departments each year for injuries  
 sustained due to violence-related assaults. (CDC 2009) 
 

 On average, 16 persons between the ages of 
  10 and 24 are murdered each day in the United States. 
  (CDC 2009) 

 

 In addition to causing injury and death, youth violence  
 affects communities by increasing the cost of health  
 care, reducing productivity, decreasing property values, and disrupting social 

services.    
 (Mercy J, Butchart A, Farrington D, Cerdá M. Youth violence. In: Krug E, Dahlberg LL, Mercy JA, Zwi  AB, 

Lozano R, editors. World report on violence and health. Geneva (Switzerland): World Health Organization; 
2002) 



 
Five Leading Causes of Deaths Among Persons Ages 15–19 Years, 
United States, 2010 
 

In 2010, homicide was the second leading cause of death among persons 
ages 15 to 19 years, accounting for 1,832 deaths. 

Center for Disease Control 





AK 1 shootings (2 dead) 
AL 8 shootings (11 dead)  
AR 3 shootings (9 dead) 
AZ 5 shootings (8 dead) 
CA 69 shootings (86 dead)  
CO 6 shootings (22 dead)  
CT 4 shootings (29 dead)  
DC 9 shootings (10 dead)  
DE 2 shootings (2 dead) 
FL 21 shootings (21 dead)  
GA 12 shootings (13 dead)  
IA 3 shootings (3 dead) 
IL 19 shootings (25 dead)  
IN 2 shootings (2 dead) 
KS 1 shootings (2 dead) 
KY 4 shootings (12 dead)  
MA 13 shootings (12 dead)  
MD 5 shootings (9 dead)  
MI 16 shootings (19 dead)  

MN 4 shootings (10 dead)  
MO 8 shootings (7 dead)  
MS 4 shootings (4 dead)  
MT 1 shootings (1 dead)  
NC 10 shootings (9 dead) 

 
 
 
 
 NE 2 shootings (2 dead)  

 
 
 
 
 
 
 
 
 

NJ 6 shootings (11 dead)  
NM 2 shootings (1 dead) 
 NV 7 shootings (9 dead) 
 NY 8 shootings (7 dead) 
OH 9 shootings (16 dead) 
OK 2 shootings (4 dead)  
OR 2 shootings (2 dead)  
SC 6 shootings (6 dead)  
TN 18 shootings (24 dead) 
TX 29 shootings (17 dead) 
UT 4 shootings (3 dead)  
VA 5 shootings (36 dead)  
VT 1 shootings (4 dead)  
WA 18 shootings (12 dead) 
WI 4 shootings (2 dead)  
WV 2 shootings (4 dead)  
WY 1 shootings (4 dead)  

 



The Safe School Initiative, implemented through the 
Secret Service’s National Threat Assessment Center and 
the Department of Education’s Safe and Drug-Free 
Schools Program began with a study of the thinking, 
planning, and other pre-attack behaviors engaged in by 
students who carried out school shootings.  That study 
examined 37 incidents of targeted school violence that 
occurred in the United States from December 1974 
through May 2000 when researchers concluded their 
data collection. 
 

Vossekuil, B., Fein, R., Reddy, M., Borum, R., & Modzeleski, W. The Final 
Report and Findings of the Safe School Initiative: Implications for the 
Prevention of School Attacks in the United States. U.S. Secret Service 

and U.S. Department of Education: Washington, D. C. (May 2002) 
 

 



  Incidents are rarely sudden, impulsive acts. 
 In most incidents, other people knew about the attacker’s plan. 
 Most  did not threaten their targets directly prior to the attack. 
 There is no accurate or useful "profile"  
 Most had some behavior of concern prior to the attack. 
 Most  were known to have difficulty coping with losses or 

failures. Many had considered or attempted suicide. 
  Many felt bullied, persecuted, or injured by  prior to the attack. 
 Most had access to and had used weapons prior to the attack. 
 In many cases, other students were involved in some capacity. 
 Most shooting incidents were stopped by means other than law 

enforcement intervention. 
The Final Report and Findings of the Safe School Initiative: Implications for the Prevention of 

School Attacks in the United States. U.S. Secret Service and U.S. Department of Education 





Individual Risk Factors 
 History of violent victimization 
 Attention deficits, hyperactivity or learning 
  disorders 
 History of early aggressive behavior 
 Involvement with drugs, alcohol or tobacco 
 Low IQ 
 Poor behavioral control 
 Deficits in social cognitive or information- 
 processing abilities 
 High emotional distress 
 History of treatment for emotional problems 
 Antisocial beliefs and attitudes 
 Exposure to violence and conflict in the family 

(Mercy et al. 2002; DHHS 2001). 
(DHHS 2001; Lipsey and Derzon 1998; Resnick et al. 2004) 



Family Risk Factors 
 Authoritarian childrearing attitudes 
 Harsh, lax or inconsistent disciplinary 
  practices 
 Low parental involvement 
 Low emotional attachment to parents  
 or caregivers 
 Low parental education and income 
 Parental substance abuse or criminality 
 Poor family functioning 
 Poor monitoring and supervision of children 

(Mercy et al. 2002; DHHS 2001). 
(DHHS 2001; Lipsey and Derzon 1998; Resnick et al. 2004) 

 
 



Peer/Social Risk Factors 
 Association with delinquent  
 peers 
 Involvement in gangs 
 Social rejection by peers 
 Lack of involvement in  
 conventional activities 
 Poor academic performance 
 Low commitment to school  
 and school failure 

 
(Mercy et al. 2002; DHHS 2001). 

(DHHS 2001; Lipsey and Derzon 1998; Resnick et al. 2004) 

 



Community Risk Factors 
 Diminished economic  
 opportunities 
 High concentrations of  
 poor residents 
 High level of transiency 
 High level of family disruption 
 Low levels of community  
 participation 
 Socially disorganized  
 neighborhoods. 

(Mercy et al. 2002; DHHS 2001). 
(DHHS 2001; Lipsey and Derzon 1998; Resnick et al. 2004) 

 
 



Social Disorganization Theory assumes that strong networks of social 
relationships prevent crime and delinquency.  
 

 When community or neighborhood members are acquainted and on 
good terms with one another a substantial portion of the adult 
population has the potential to influence each child. 

 The larger the network of acquaintances the greater the community’s 
capacity for: 
  informal surveillance (because residents are easily distinguished 

from outsiders) 
 supervision (because acquaintances are willing to intervene when 

children and juveniles behave unacceptably) 
 shaping children’s values and interests 

 Community characteristics can lead to higher delinquency rates if they 
interfere with community members’ abilities to work together.  
   

Osgood, Wayne D. & Chambers, Jeff M., Community Correlates of Rural Youth 
Violence, .  Office of Juvenile Justice and Delinquency Prevention, Juvenile Justice 

Bulletin, May 2003 
 



 Family disruption was found to be a critical 
element of social disorganization in rural areas. 

 In addition, juvenile arrests for violent offenses 
were found to be significantly and consistently 
associated with residential instability and ethnic 
diversity. 

 Unlike findings in metropolitan areas, this study 
of rural communities did not find that economic 
status was predictive of juvenile arrests for 
violent crimes. 

Osgood, D. Wayne & Chambers, Jeff M., Community Correlates of 
Rural Youth Violence, Juvenile Justice Bulletin, May 2003, Office of 

Juvenile Justice and Delinquency Prevention 





Most research is preliminary. Studies propose the  
following protective factors : 
 
Individual/Family Protective Factors 
 Intolerant attitude toward deviant 
 behavior 
 High IQ 
 High grade point average 
 Positive social orientation 
 Religiosity 
 Connectedness to family or adults outside the family 
 Ability to discuss problems with parents 
 Perceived parental expectations about school performance are high 
 Frequent shared activities with parents 
 Consistent presence of parent during at least one of the following: when awakening, 

when arriving home from school, at evening mealtime or going to bed 
 Involvement in social activities 

DHHS  
2001; Resnick et al. 2004 



 Peer/Social Protective Factors 

 Commitment to school 

 Involvement in social activities 
 
 
 
 
 
 

DHHS  
2001; Resnick et al. 2004 

 
 



 In our faith communities we have the 
opportunity to become acquainted with other 
adults and with the youth of our parish / school. 
 

 Our parish communities can be the sort of 
community where “everyone looks out for” our 
children and where children can encounter 
positive adults. 
 

 We can offer surveillance, supervision, and, 
above all, influence the values and interests of 
our youth.  
 





 Models Christ and the 
Gospel message 

 Follows Catholic Social 
Teaching 

 Fosters faith 
development. 

 Provides deliberately 
different messages than 
those encountered in 
society . 

 



 Violence and aggression is normalized in our society.  Over time we can 
become desensitized. 
 

 The message inherent in the normalization of  
 violence is that not all human life has value, not 
 all people are deserving of dignity 

 
 Children and youth are exposed to  
 increasing amounts of violence /  
 aggression in the popular media. 

 
 Technology has made it possible for  
 children and youth to practice violent  
 behavior / aggression without actually  
 engaging in the physical harm of others. 

 
 Societal messages suggest that aggression  
 is an effective means of solving problems. 



 Our faith has it’s basis in the words and actions 
of Christ. 

 At the heart of our faith is the belief that we are 
all uniquely and specially created in God’s image. 
 Every human life is worthy of dignity and respect 

 As followers of Christ, we are called to see Christ in all 
people 

 As followers of Christ, we are called to model Christ 
 As Catholic Christians we are called to social 

justice. 



 Unconditional Love 
 Forgiveness 
 Focus on others versus 

self 
 Empathy 
 Dignity / Respect 



 Luke 6:27-29, 31  

“But to you who hear I say, love your enemies, do good to those 
who hate you, bless those who curse you, pray for those who 
mistreat you.  To the person who strikes you on one cheek, offer 
the other one as well…Do to others as you would have them do to 
you.” 

 

 Matthew 7:12 
“Do to others whatever you would have them do to you.  This is 
the law and the prophets. “ 

 
 

 John 13:34-35 
“I give you a new commandment:  love one another. As I have 
loved you, so you also should love one another.  This is how all will 
know that you are my disciples, if you have love for one another.”  
 

 



 The Life and Dignity of 
the Human Person 
 

 The Call to Family, 
Community, and 
Participation 
 

 Solidarity 
 

 The Dignity of Work 

 
 
 

 Rights and 
Responsibilities 
 

 The Option for the Poor 
and Vulnerable 
 

 Caring for God’s Creation 



 All of our Catholic social teaching 
flows from this principle. 
 

 People are more important than 
things. 
 

 Every human person is created in 
the image and likeness of God and 
each person’s life and dignity must 
be respected. 
 

 The measure of every institution is 
whether it protects and respects the 
life and dignity of the human 
person.  

  

—USCCB Administrative 
Committee, Faithful 
Citizenship: A Catholic Call to 
Political Responsibility, p. 13 



• The human person is not only 
sacred, but social. 
 

• Marriage and family are 
central and serve as the 
foundations for social life.  
 

• Every person has a right to 
participate and a 
corresponding duty to work 
for the advancement of the 
common good and the well-
being of all.  

—USCCB Administrative 
Committee, Faithful Citizenship: 
A Catholic Call to Political 
Responsibility, p. 13 
 



• We are one human family.  
 

• We are our brothers’ and 
sisters’ keepers, wherever 
they may be.  
 

• “We are all really responsible 
for all.” – Pope John Paul II 
 

• At the core is the pursuit of 
justice and peace.  

 

• The Gospel calls us to be 
“peacemakers.” 

—USCCB Administrative 
Committee, Faithful Citizenship: A 
Catholic Call to Political 
Responsibility, p. 15 
 



   The needs of 
others come first, 
especially; 
 Those who have 

no voice 

 Those whose 
human rights are 
violated 

 Those whose 
dignity is not 
recognized 



 Every person has basic 
human rights, i.e. 
 Access to food 
 Affordable housing 
 Decent healthcare 
 Education 
 Safety  

 

 We have the 
responsibility to help 
maintain and to protect 
these rights, not just for 
ourselves, but for 
everyone. 





Prevention can occur at multiple levels: 
 Primary prevention involves:  
 Changing attitudes, behaviors and values that support 

violence 
 Changing variables that create risk for violence 

 Secondary prevention involves: 
 Identifying warning signs in individuals and risk factors in 

our environment that indicate that violence is likely to 
occur  

 Taking action to prevent it’s occurrence 
 Tertiary prevention involves: 
 Developing safety plans and structuring our environment 

to prevent harm if violence occurs. 



Tertiary Prevention involves the development  
of specific procedures for safety in the event of  
a violent act.  Some examples include: 
 Adding safeguards to the environment. 
 Developing a plan of communication that allows 

for individuals to protect themselves and alerts 
emergency response. 

 Identifying and practicing strategies to reduce 
the extent of harm in the event of an act of 
violence. 



Secondary prevention requires: 
 An awareness of warning signs for violence. 
 Education and encouragement regarding the 

reporting of warning signs. 
 A procedure for reporting of warning signs. 
 A procedure for response to warning signs. 
 Structuring of the environment to provide adequate 

surveillance and supervision to prevent violence. 
 Many of the SE strategies we utilize to keep our 

children safe from sexual abuse also help prevent 
aggression / violence in our faith environment.  



  
 The presence of some signs or factors alert us 

to the possibility that an individual may be at 
risk of violence.  The presence of one or more 
signs or factors does not necessarily mean 
that the person will be violent. 

 
American Psychological Association 



 A history of violent or aggressive behavior 
 Young age at first violent incident 
 Having been a victim of bullying 
 History of discipline problems or frequent 

conflicts with authority 
 Early childhood abuse or neglect 
 Having witnessed violence at home 
 Family or parent condones use of violence 
 A history of cruelty to animals 
 Having a major mental illness 
 Being callous or lacking empathy for others 
 History of vandalism or property damage 

 
 

American Psychological Association 
 



 Other signs of potential violence may be present over time and 
may escalate or contribute to the risk of violence given a certain 
event or activity. These might include: 
 

 Serious drug or alcohol use. 
 Gang membership or strong desire  
 to be in a gang. 
 Access to or fascination with weapons,  
 especially guns. 
 Trouble controlling feelings like anger. 
 Withdrawal from friends and usual  
 activities. 
 Regularly feeling rejected or alone. 
 Feeling constantly disrespected. 

 
American Psychological Association 

 



 There is research that indicates that new or active signs 
are more predictive of short-term risk of violence than 
historical factors, which may be more predictive of longer 
term risk. 

 
 Increased loss of temper 
 Frequent physical fighting 
 Increased use of alcohol or drugs 
 Increased risk-taking behavior 
 Declining school performance 
 Acute episode of major mental illness 
 Planning how to commit acts of violence 
 Announcing threats or plans for hurting others 
 Obtaining or carrying a weapon 

 
American Psychological Association 



 Take any signs or threats seriously. 
 

 Don’t assume someone else will deal with the situation. 
 

 Be safe. Don't spend time alone with people who show warning signs.  
 

 If possible without putting yourself in danger, remove the person 
from the situation that's setting them off. 
 

 Tell someone you trust and respect about your concerns and ask for 
help.  
 

 If you are worried about being a victim of violence, get someone in 
authority to protect you. Do not resort to violence or use a weapon to 
protect yourself. 
 

 Seek help from an experienced professional. 
American Psychological Association 



 Belief that telling grownups that another student is in pain or may pose a threat 
violates an unwritten, but powerful, "code of silence."  

 
 Potentially damaging effect s  

 Forces students to handle their pain and problems on their own, without adult support.  
 
 Hinder students bring any concerns that they may have about a peer’s behavior to the attention of 

responsible adults. 
 

 The findings of the Safe School Initiative suggest that most school shooters shared 
their potentially lethal plans with other students, but that students who knew of 
planned attacks rarely told adults. 
 

 In a climate of safety: 
 Students are willing to break the code of silence.  
 Students are more likely to turn to trusted adults for help in resolving problems.  
 Students are more willing to share their concerns about the problem behavior of peers with their 

teachers and other adults in positions of authority within the school without feeling that they are 
"snitching" or "ratting" on a buddy or friend. 

 
THREAT ASSESSMENT IN SCHOOLS:  A GUIDE TO MANAGING  

THREATENING SITUATIONS AND TO CREATING SAFE SCHOOL CLIMATES 
UNITED STATES SECRET SERVICE AND  UNITED STATES DEPARTMENT OF EDUCATION 

 
 



The major components and tasks for creating a safe school climate include: 
  Assessment of the school’s emotional climate; 
 Emphasis on the importance of listening in schools; 
 Adoption of a strong, but caring stance against the code of silence; 
 Prevention of, and intervention in, bullying; 
 Involvement of all members of the school community in planning, 

creating, and sustaining a school culture of safety and respect; 
 Development of trusting relationships between each student and at least 

one adult at school; and 
 Creation of mechanisms for developing and sustaining safe school 

climates. 
THREAT ASSESSMENT IN SCHOOLS:  A GUIDE TO MANAGING 

THREATENING SITUATIONS AND TO CREATING SAFE SCHOOL CLIMATES 
UNITED STATES SECRET SERVICE AND  

UNITED STATES DEPARTMENT OF EDUCATION 
 

 



 In educational settings that support climates of 
safety, adults and students respect each other.  

 A safe school environment offers positive personal 
role models in its faculty.  

 It provides a place for open discussion where diversity 
and differences are respected;  

 Communication between adults and students is 
encouraged and supported; 

 and Conflict is managed and mediated constructively. 
Fein, R., Vossekuil, B., Pollack, W., Borum, R., Modzeleski, W., &  Reddy, M.  

Threat Assessment in Schools: A Guide to Managing Threatening Situations  
and to Creating Safe School Climates. 

 U.S. Department of Education, Office of Elementary and Secondary Education,  
Safe and Drug-Free Schools Program and U.S. Secret Service,  
National Threat Assessment Center, Washington, D.C., 2002. 



 Connection through human relationships is a central component of a 
culture of safety and respect.  

 This connection is the critical emotional glue among students, and 
between students and adults charged with meeting students’ 
educational, social, emotional, and safety needs. 

 In a climate of safety, students have a positive connection to at least 
one adult in authority.  

 Each student feels that there is an adult to whom he or she can turn 
for support and advice if things get tough, and with whom that 
student can share his or her concerns openly and without fear of 
shame or reprisal.  

 
THREAT ASSESSMENT IN SCHOOLS:  A GUIDE TO MANAGING THREATENING 

SITUATIONS AND TO CREATING SAFE SCHOOL CLIMATES 
UNITED STATES SECRET SERVICE AND  

UNITED STATES DEPARTMENT OF EDUCATION 
 

 



 Primary Prevention involves changing the underlying 
attitudes or conditions that support violence in our 
community and society. 

 Primary prevention begins with our very early 
relationships with children and youth 

 Primary prevention includes teaching: 
  nonviolent means of getting needs met 
 Conflict resolution 
 Adaptive coping skills 
 Qualities of right relationships 
 Social justice 

 Primary prevention helps reduce risk for individual 
children and helps change the factors in the community / 
society that support violence. 



 Children who learn constructive ways to solve 
problems, deal with frustration, and handle anger 
early in life are far less likely to grow up to be violent, 
or victims of violence.  

 Young children learn how to behave by watching the 
people around them—especially those closest to 
them.  

 How you as a parent or teacher act in difficult 
situations, work out problems with other people, and 
control your own anger when aroused are all lessons 
for the watching child. You are teaching your child, by 
example, how to get along in the world 

 
American Psychological Association ACT against violence program 

 



 Getting angry is a normal response to being human. 
Everyone experiences anger as a reaction to frustration  

 or difficulty. Anger is an emotion that can tell us that 
something is wrong and unfair and needs changing.  

 Teaching children to control and express anger in ways 
appropriate to their age and development is an important 
principle of early violence prevention.  

 One of the primary ways of teaching young children is  
 for adults to teach by example.  
 Thus, adults need to learn how to control and express their 

own anger in nonviolent ways so their actions show young 
children how to behave 

ACT program 
MetLife Foundation 

 AMERICAN PSYCHOLOGICAL ASSOCIATION 
 

 



Children learn by imitating and watching people.   
 
 Recognize when you are angry, frustrated, or just 

tired. 
 Learn to manage your own stress and to control your 

anger. 
 Talk to others about your feelings and ideas in a 

respectful way. 
 Solve your problems and disputes using words, not 

violence. 
 Talk to yourself aloud about a problem and a solution. 

ACT program 
MetLife Foundation 

 AMERICAN PSYCHOLOGICAL ASSOCIATION 



1. Think before acting     2. Calm down     3.  Use the RETHINK 
Steps: 
Recognize what makes you angry. 
Empathize with the other person’s feelings. 
Think of positive things about the situation. 
Hear what the other person is saying to you. 
Include “I” messages to tell how you feel. 
Notice what happens to your body. 
Keep your attention on the present situation. 

 
 
 
 
 

ACT program 
MetLife Foundation 

 AMERICAN PSYCHOLOGICAL ASSOCIATION 



Everyone feels anger in his or her own way. Start  
managing it by recognizing how anger feels to you. 
 
When you are angry, you probably feel: 
 Muscle tension 
 Accelerated heartbeat 
 A "knot" or "butterflies" in your stomach 
 Changes in your breathing 
 Trembling 
 Goose bumps 
 Flushed in the face 

 
American Psychological Association 



You can reduce the rush of adrenaline that's responsible for your heart  
beating faster, your voice sounding louder and your fists clenching if you: 
 

 Take a few slow, deep breaths and concentrate on your breathing. 
 Imagine yourself at the beach, by a lake, or anywhere that makes 

you feel calm and peaceful. 
 Try other thoughts or actions that have helped you relax in the 

past. 
 Keep telling yourself: 
  "Calm down." 
 "I don't need to prove myself." 
 "I'm not going to let him/her get to me.“ 

 Stop. Consider the consequences. Think before you act.  
 Try to find positive or neutral explanations for what that person 

did that provoked you.  
 Don't argue in front of other people.  

 

American Psychological Association 
 



 Make your goal to defeat the problem, not the 
other person.  

 Learn to recognize what sets you off and how 
anger feels to you.  

 Learn to think through the benefits of 
controlling your anger and the consequences of 
losing control.  

 Most of all, stay cool and think.  
 Only you have the power to control your own 

violent behavior. Don't let anger control you. 
American Psychological Association 

 
 



 God created us with all of our emotions. 
 They are all good and they all have a purpose. 
 Some emotions more readily lend themselves 

to ineffective or harmful choices / actions. 
 Even our negative emotions have purpose, 

indicating that something needs to change 

 the situation 

 our thoughts 

 our automatic response 



 Expressions of anger / hostility generally 
provoke anger / hostility or create 
defensiveness (“fight or flight”). 
 

 Most of the time, there are other feelings 
that lead to anger. 
 

 If you can identify the feelings behind your 
anger they are often better received. 
 

 Most other feelings evoke empathy.  



 Whenever we experience an 
emotion or a conflict with others, 
we have a limited number of ways 
in which to respond. 

 Some choices are better than 
others based on: 
 Moral quality 

 Legality 

 Finality 

 Ability to enact change 

 



 Conflicts are part of our lives because we are all different. 
But it is important to learn how to resolve conflicts in a 
nonviolent way.  

 An important feature of early violence prevention is to 
help adults and children develop the skills and self-control 
to resolve conflicts with others.  

 These skills involve the ability to see other people's 
perspectives and feelings, consider different ways of 
solving a problem—appropriate to the child's age and 
development—and control emotions to come to a safe 
and nonviolent solution to the situation. 

ACT program 
MetLife Foundation 

 AMERICAN PSYCHOLOGICAL ASSOCIATION 
 



 Help the children to calm down. 
 Separate the children. 
 Help the children to think about why they are angry. 
 Help each child think about what the other child is feeling. 
 Tell the children how you feel about the situation. 
 Help the children choose the best solution for the situation. 
 Praise the children when they resolve a conflict without 

violence. 
 Tell children it’s ok to be angry, but not ok to hurt others. 

ACT program 
MetLife Foundation 

 AMERICAN PSYCHOLOGICAL ASSOCIATION 



 The “top 5” coping strategies on the 
ladder of choices can be helpful in 
resolving conflict. 

 Often individuals must “climb a few 
steps” before being ready to 
problem solve. 

 Encourage relaxation, expression 
and reflection, and / or seeking 
counsel before entering into the 
problem-solving process. 
 
 



 Separate the individuals in conflict from each other 
and the setting of the conflict. 

 Don’t try to remove an individual who is escalating - 
remove others from the situation. 

 Encourage use of relaxation techniques: 
 Distraction – thinking of or doing something else 

 Physical relaxation – rest or exercise, taking a cold drink of 
water 

 Meditation – prayer, listening to music 

 Creative Expression – writing, drawing / creating, playing 
music, talking to a friend 



 Encourage individuals in conflict to share their 
feelings with someone they trust, to journal / write 
about their feelings, to use creative expression 
(drawing, sculpting, painting, playing music) 

 Ask individuals to reflect on their thoughts and 
feelings through conversation with others, quiet 
reflection, and / or prayer 

 Encourage individuals to “edit” their expressions so 
they can be shared. 



 Make a staff person, who is not involved in the 
conflict available to each individual. 

 Encourage individuals to use perspective-taking and 
empathy. 

 Reflect what you are hearing them say and ask for 
clarification when necessary. 

 Encourage individuals to “edit” their expressions so 
they can be shared.  

 Assist individuals in identifying the problem and 
their feelings.  Help them especially identify the 
other feelings they are experiencing besides anger. 



 Use “I feel” rather than blaming “you” statements. 

  I feel ____________. 

 When ____________. 

 Because ___________. 

 Please _____________. 

 Focus on the feelings that are behind anger, rather 
than anger itself. 

 Use active listening skills. 
 Allow others to “save face” – don’t confront them in 

front of an audience of their peers.  Maintain 
confidentiality. 



 
 Listen with full attention. 
 Acknowledge their feelings with a word. 
 “Oh…Mmm…I see…” 

 Give their feelings a name. 
 “That sounds frustrating!” 

 Give them their wishes in fantasy. 
 “I wish I could make the banana ripe for you right now!” 

 All feelings can be accepted.  Certain actions must 
be limited. 
 “I can see how angry you are at your brother.  Tell him 

what you want with words, not fists.” 
How to Talk so Kids will Listen and Listen so Kids will Talk 

Faber and Mazlish  1980 



 There are numerous models for problem solving 
 Most involve the same basic steps. 
 The IDEAL Social Problem-Solving Model is one 

example: 
I Identify or determine the problem. 
D Determine possible solutions. 
E Evaluate possible consequences and determine the best 

solution. 
A Act to implement the plan of action. 
L Learn from the experience. 

 

ACT program 
MetLife Foundation 

 AMERICAN PSYCHOLOGICAL ASSOCIATION 



 Since no child's behavior is perfect all of the time, 
discipline is an important way to teach children self-
control and what is expected of them as a family 
member, a playmate, or a student in a classroom.  

 The primary goal of discipline is to teach these 
important lessons to children, not to punish them. 

  When adults need to stop a child's bad behavior, 
they should to do it with self-control and without 
violence. 

 Whether at home or in the classroom, adults can 
establish an atmosphere where children can get 
attention for doing the right thing—not the wrong 
thing.  

ACT program 
MetLife Foundation 

 AMERICAN PSYCHOLOGICAL ASSOCIATION 



Punishment 
 Is based on the idea that children need to feel worse or feel pain, 

shame, or humiliation to learn how to behave. 
 Controls behavior through power and fear. 
 Teaches children to hide or lie about mistakes and misbehaviors. 
 Focus is on the negative behavior. 
 Teaches children to behave in a certain way to avoid a negative 

consequence or get a bribe. 
 

Discipline 
 Is based on the idea that children will do better if they feel better. 
 The purpose is to teach children positive behaviors for each age. 
 It helps children: 

 calm down 
 learn to solve problems 
 learn to manage their anger 
 learn to self-control their emotions 
 learn what behavior is expected of them 

ACT program 
MetLife Foundation 

 AMERICAN PSYCHOLOGICAL 
ASSOCIATION 



 Try to ignore behavior that is irritating but not dangerous  
 e.g., whining, swearing, or having tantrums.  
 Make sure bad behavior is not getting more attention than good behavior.   

 Unless safety is at stake, let children experience the natural consequence  of a 
behavior at times. 

 When young children are fighting or arguing, the teacher needs to get between 
them. 
 Kneel down to their level. 
 Listen actively. 
 Lead them in problem-solving.  

 If one child clearly has been hitting or picking on another, the teacher should 
speak to the victim first 
 Allow the victim to express what he/ she wants and how he /she feels.  
 It is important that the aggressor doesn't get more attention than the victim. 

 Consider the use of  “timeout” as a method to give children a short cooling-off 
period.  
 keep the time short (1 minute per age) 
 pick a safe, supervised, and quiet place 
 talk with the child  about the problem  after 
 

 
 

ACT program 
MetLife Foundation 

 AMERICAN PSYCHOLOGICALASSOCIATION 



 The best way to get young children to behave well  
 is to start with a positive relationship.  
 It is important for the teacher to pay attention to  
 children and recognize good behavior.  
 (If children get attention only when they misbehave, 
  they often repeat that behavior to get more attention.) 
 You can teach children self-control and reward  
 good behavior by:    

 Letting children see good behavior by your example. 
 Setting reasonable limits and rules (not too many and 

involving children in developing the rules when possible). 
 Having consistent, age-appropriate standards for behavior. 
 Having consistent consequences for misbehaving 
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 Recognize positive behaviors. 
 Remove from your child's reach, things that are not for 

children or are dangerous. 
 Always have age appropriate activities, toys, etc. for 

unstructured time. 
 Think of your children's needs when you plan things to do 

with them. 
 Don't put young children in adult situations. 
 Avoid situations that cause negative behaviors. 
 Use everyday situations to remind children of your rules. 
 Teach children behaviors and skills that are expected at their 

ages. 
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Types of aggression vary by age.  Understanding the source 
of aggression can help you know how to respond. 
 

 Instrumental Aggression  
 Object-oriented (e.g. A child wants an object is angry and upset 

if they can't get it and keep it.)  
 Most common type of aggression seen in infants and young 

children (up to about 3 years old)  
 

  Relational Aggression 
  Person-oriented. (e.g. Hurting another   
child physically or with words to gain 
dominance or revenge.) 
Older children. 
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 Be realistic and expect a child to act like a child. 
 Choose a few simple, important rules for behaviors; 

explain them repeatedly to your child. 
 Use a few clear words to explain how you want your 

child to behave. 
 Show by your example how you control your anger. 
 Use words - not violence - to discipline your child. 
 Use positive discipline methods to teach good 

behaviors to your child. 
 Don’t put your child down when he or she 

misbehaves. 
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 Children from birth to 3 years old 
 Always supervise your children 
 Stop difficult behavior with a clear and firm voice. 
 Distract your children with other things. 

 Children from 3 to 8 years old 
 Explain repeatedly your rules and the expected behaviors. 
 Give one command at a time; use clear voice and keep it short. 
 Ignore behaviors that are not dangerous. 
 Distract children with something different. 
 Use “when” and “then” not as a threat. 
 Use time-out to calm children down: Use 1 minute for each year of 

age. 
 Remove attention while in time-out. 
 Use natural and logical consequences to teach about consequences of 

behaviors. Use them immediately after the misbehavior. 
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 Give your children consistent love and attention 
 Make sure your children are supervised 
 Show your children appropriate behaviors by the way you act 
 Be consistent about rules and discipline 
 Keep violence out of your home 
 Try to keep your children from seeing too much violence in the 

media 
 Help your children stand up against violence. 
  
 This material was excerpted from a brochure produced through a 

collaborative project of the American Psychological Association and 
the American Academy of Pediatrics. Full text copies of the brochure 
are available by contacting the American Academy, Division of 
Publications, 141 Northwest Point Blvd, PO Box 927, Elk Grove 
Village, IL 60009-0927. 
 



In a world where violence and cruelty seem to 
be common and almost acceptable, you may 
wonder what you can do to help children  
become kinder and gentler — to develop a 
sense of caring and compassion for others.  
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 Let children know how much it means to you that they behave with kindness 
and responsibility.  

 When you see a child doing something that you think is thoughtless or cruel, 
let them know right away that you don't want them doing that.  

 Keep your focus on the act, not on the child personally 
  for example, 'What you did is not very nice' rather than 'You are not very nice.' 

 Provide an explanation of why you disapprove  
 for example, "Look, Joey is crying. He's crying because you took his toy away. That 

wasn't a very nice thing to do!" or "It hurts the cat when you do that; that's why he 
scratched you. It isn't kind, and I don't want you to do that any more!"  

 Let children know how you feel about their behavior toward others.  
 If they see that you have an emotional commitment to something, the issue is 

more likely to become important to them, too. 
 Be honest with kids about what kind of behavior you do and don't like.  
 Keep your comments short and to the point; the idea is to teach them, not to 

make them feel guilty. 
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 There are two kinds of adult role modeling that help teach 
children to be caring: kindness to others and kindness to the child. 

 If you are consistently caring and compassionate, it's more likely 
that your children will be, too. Children watch their parents, and 
other adults, for clues on how to behave. 

 Keep in mind that if you say one thing and do another, your 
children will pay a lot more attention to what you do. The old 
warning "Do as I say, not as I do" simply does not work, particularly 
when it comes to teaching about caring. 

 Try to surround your children with other people who are kind and 
caring, so that they have several role models. 

 If you treat your children with respect for their dignity, concern, 
and regard for their achievements, you help them understand that 
all living creatures should be treated with dignity and concern. 
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 Give children books about ordinary characters 
who perform acts of caring and concern.  

 Encourage children to watch television shows 
that promote ideas about caring and helping. 

 Educate children about famous altruists.  Talk to 
them and find out who they admire, and why. 

 Find organized ways for children to serve others.  
 What most inspires a child to grow up caring 

about others is the caring that the child receives.  
American Psychological Association 



 As you are beginning a written activity, two 
children in your program begin fighting over 
the pencil with the “best eraser.”   

 
 How would you respond?  How might you 

model adaptive coping skills?  How might you 
help them resolve this conflict?  How could 
you prevent such incidents in the future? 

 



 During a group discussion, a young man in your 
program shares that he is so fed up with one of his 
peers that he thinks he will punch him the next 
time they clash.   

 What would you do?  How can you model non-
violence?  How can you teach adaptive coping? 

 What additional actions may be necessary? 



 Two middle school girls approach you after class.  
They report that they were on the Facebook 
page of a new student, Sam, and are worried 
about some things he had blogged.  They tell 
you that he reports feeling picked on in class and 
has plans to get back at everyone.  He ends his 
blog by saying “Soon we will all regret this.  
Goodbye.” 

 
 What would you do? 



 One of the catechists in your program always 
seems to be on edge.  She complains frequently 
about the misbehavior of her students.  She is 
easily frustrated and you have often observed 
her yelling at her students.   

  
 What would you do?  What information could 

you share with her to help her create a safe faith 
environment for her students?  What 
suggestions might you give her to prevent 
challenging behaviors in her classroom? 



a.  Intentional use of physical force or power. 
b.   Actual or threatened physical force. 
c.   Against an individual, group, or community. 
d.   Intent to cause physical harm.  
e.   High likelihood of resulting in injury, death,  
   psychological harm, maldevelopment, or  
   deprivation.  
 
  
 



a.       Emotional harm. 
b.       Injury. 
c.       Death. 
d.       School avoidance. 
e.       All of the above.   
 
 



a. Most attacks were sudden, impulsive acts. 
b. In most cases no one knew about the attacker’s 

plans. 
c. Many attackers felt bullied, persecuted, or 

injured by others prior to the attack. 
d. Most of the attackers threatened their victims  
 directly prior to the attack.   
e. Most attackers showed no signs of difficulty  
 coping, or signs of suicide prior to the attack. 
  
 



a. Informal surveillance by adults. 
b. Increased supervision by adults. 
c. The shaping of youth values and interests. 
d. Disrupted communication between adults. 
e. Adult potential to influence each child. 
  
 



 a. True 
 b. False 
  
 



a. Religiosity 
b. Involvement in social activities. 
c. Connectedness to adults outside the family. 
d. Positive social orientation. 
e. Ability to discuss problems with parents / 

adults. 
  
 



a.      Modeling of effective anger management/ 
 adaptive coping skills. 

b. Practice of problem-solving  / conflict 
 resolution skills. 

c.      Use of positive discipline. 
d.  Protecting children from exposure to 

 violence. 
e.  All of the above. 
  
 



a.     Consistently modeling kindness to others. 
b.     Modeling kindness to the child.  
c.     Providing youth with opportunities to serve 

others.  
d.     Surrounding children with others who are 

kind and caring. 
e.     All of the above. 
  
 



a. Remain calm and respond in a supportive 
manner. 

b. Listen to the problem & give them your full  
 Attention.   
c. Reassure them that they did the right thing in  
 telling you. 
d. Report  to appropriate authorities. 
e. All of the above. 
  
 


